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Abstract

The significant of the current study is evident through limited research on
the relationship between self-handicapping and self-efficacy. The study
aimed at exploring self-handicapping and its relationship with self-efficacy
and some demographic variables among a sample of Yarmouk University
Jordanian students. The sample consisted of (793) male and female
students at Yarmouk University that was selected randomly. To achieve
the objectives of the study, two tools were used; the Rhodewalt (1990)
Self-handicapping Scale and Almohsen (2006) Self-efficacy Scale.
Reliability and validity indicators were obtained before using the scales.
The results showed that self-handicapping among Yarmouk University
students was average, and no statistically significant differences in
self-handicapping due to gender, specialty and achievement. The results
also showed a statistically negative correlation between the scores of
self-handicapping as a whole and self-efficacy score and all of its
dimensions except the behavioral efficacy dimension.
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Introduction

Individuals face many tasks and goals that vary
in difficulties, which reflect on their chances of
success or failure and beliefs about themselves.
Prior experiences also often play a major role in
determining motivation to future tasks or goals
and individuals willingness to tackle new tasks in a

phenomenon called self-handicapping (Al-Momani1
& Atoum, 2016).

Palmer(2013) described self-handicapping behaviors
creating individuals barriers to their success as an
excuse for their failure. While others noted that
self-handicapping is the process of setting obstacles
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that allow an individual to explain failure when
success in the future is uncertain (Wusik, 2013) or
any act that allows a person to attribute failure on a
mission to external factors and its success in internal
factors (Kazemi, Nekmanish and Kosrafi, 2015).

Nordbooten (2011) defined self-handicapping as any
action or choice that would enhance the chance of
failure to protect oneself, while Palmer (2013) defined
it as creating individuals barriers to their success
as an excuse for their failure. Kazemi, Nekmanish
and Kosrafi (2015) defined it as any act that allows
a person to attribute failure on a mission to external
factors and its success in internal factors. Decker and
Mitchell (2016) pointed out that self-handicapping
is a predetermined strategy with tow pretentious
variables using excuses for potential failure as a
disease or behavior as creating an obstacle to
reduce the effort for a particular task.

Examples of self-handicapping behaviors are carried
out by students in various situations before or during
or after assignments and exams such as lack of time,
claiming difficulty of the task, more or less sleep,
requesting delay of the exam and claim of being sick
(Decker & Mitchel, 2015; Javanmard, Hoshmadja &
Ahmadzede, 2012; Kazemi, Nikmanesh & Khosravi,
2015; Wusik, 2013).

Self-handicapping has two important tribal functions
that occur before performing the task, where the
individual places a ready excuse and blames the
obstacles to the expected failure when threatened.
If the situation is good, individuals can say that they
overcame the handicap in his ability. The second
functions help to deal with the expected weak
performance (Litvinova, Balarabe & Mohammed,
2015).

A basic principle of self- handicapping is the principle
of discounting and increasing. The principle of
deduction refers to the fact that when the individual
handicap himself in a particular task and provides
an excuse for failure, it reduces the failure rates
because of its efficiency and gives it an excuse
(Litvinova, Balarabe & Mohammed, 2015). The
principle of increase indicates that if success occurs
despite the presence of obstacles, it indicates the
efficiency of the individual, and the increase is
because the good performance occurred despite the

existence of obstacles that leads to the promotion of
self- esteem has (Wusik, 2013).

The types of self-handicapping are classified
into two categories: behavioral self-handicapping
that refers to actual behavior, and self-reflexive
handicapping that refers to non-verbal behavioral
traits (Tadik, et al., 2017). Behavioral handicapping
is more damaging because it gives less chances of
success but at the same time is more persuasive
than pretense (Sahrance, 2011). Examples of
self-behavioral handicapping are drug abuse, stress
reduction and over- stress (Schwinger, et al., 2014).
The self- reflexive handicapping reflects general
anxiety, stress and moods from exams or health
problems (Tadik, et al., 2017; Sahrance, 2011).

Rhodewalt and Tragakis (2011) pointed out that one
of the reasons for resorting to self-handicapping
is the desire to protect one self and the public
reputation and the belief of individuals that their
ability is relatively consistent with the lack of
self-confidence, which leads to self-handicapping.
Cherry (2017) pointed out that the individual resort to
handicapping himself because there is strong need
to blame the failure on external causes in order to
protect self-esteem. Blad (2017) believes that the
reason for the individual's self-handicapping is fear
of failure and pointed out that low self-efficacy is
one of the reasons why an individual engages in
self-handicapping behaviors.

The concept of self-efficacy refers to the individual's
feelings about himself and his abilities, whether an
individual will achieve specific goals or abandon
them and seek justifications (Atoum and Al-shoboul,
2018). According to Bandura (1994), the individual's
attitudes, abilities and self-discipline plays a
major role in how one perceives an individual's
performance of a task and how he responds
to and acts on other tasks. Bandura defined
self-efficacy as the individual's beliefs about their
ability to accomplish specific levels of performance
tasks in their lives. Qatami (2004) defined it as the
self- expectations of the individual about his ability
to perform the behavior that achieves the desired
results in a particular situation and how to perform
the tasks carried out and predict the extent of effort
and perseverance required in the achieving that task.
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In addition, Animasaun and Abegunrin (2017) refer
to self-efficacy as the students’ confidence in their
ability to carry out such academic tasks as preparing
for exams and writing term papers.

Self-efficacy is determined through four interactive
core processes including cognitive, motivational,
emotional processes and selection processes
(Yadak, 2017). Self-efficacy affects behaviors
through the choice of the position, which has the
ability to control its problems and requirements,
and effort exerted by the individual to solve a
particular problem and the perseverance of
striving to overcome difficult situations (Atoum and
Al—Momani, 2018; Radwan, 1997).

Individuals with low self-efficacy are expected to
show higher levels of self-handicapping since low-
skilled individuals have doubts about their abilities
and difficulty in achieving their goals, abandon them,
and don't make enough effort to achieve them. This
leads to the use of self-handicapping to justify their
failure and attribute it to the obstacle that has been
used.

Few studies addressed the relationship between
self-efficacy and self-handicapping. However,
more studies addressed the relationship between
self-handicapping and other variables such as
achievement (Schwinger, Wirthwein, Lemmer &
Steinmayr, 2014), perfectionism (Hutuleac, 2014),
anxiety and social support (Kalyon, Dadandi & Yazici,
2016), personality traits (Prpa, 2017), cheating
(Barzegar & khezri, 2012).

Javanmard and Hoshmandja and Ahmadzade
(2012) showed a negative relationship between
self-handicapping and academic achievement, and
showed that self-handicapping and self-efficacy
are important indicators of academic achievement.
Kazem, Javady and Masoud (2013) showed that
self-efficacy is linked to a negative correlation with
academic self-handicapping and females have better
academic self- efficacy than males, and males suffer
more academic self-handicapping than females.

Nosenko and Arshava also Nosenko (2016)
showed that emotional interaction is one of the
main personal predictors of self-handicapping.
Also, Firoozi, Zadebagheri, Kazemi and Karami

(2016) showed that there was a positive relationship
between anxiety testing, negative coping, and
self-handicapping. Individuals suffering from
anxiety and negative evaluation suffer from a
decrease in self-efficacy, who are more likely to use
self-handicapping.

The Problem of the Study and its Questions
The behaviors of university students indicate
that some of them tend to blame their failure on
external factors with every bad test result. They
show many excuses and obstacles to justify their
failure. Repeating those behaviors may be a
problem because they may have negative effects on
students and their perception of their competence,
self-esteem and their sense of negative beliefs
towards their real potential to achieve their success
in the future. The researchers believe that one
of the reasons behind these behaviors refers to
self-handicapping where the students’ sense of
inability and lack of self-efficacy relate to students’
increased self-handicapping. Therefore, this study
aimed to identify the level of self-handicapping in
the light of some variables and the relationship with
self-efficacy among Yarmouk University student. The
study tried to answer the following question.

1. What is the level of self-handicapping among
Yarmouk University students?
2. Are there statistically significance (a=0.05)

differences in the level of self-handicapping
among Yarmouk University students due
to gender, specialization and achievement
levels?

3. Is there a statistically significant correlation
between self-handicapping and self-efficacy?

The Significant of Studying

The significant of the current study is evident
through the lack of local studies dealing with
self-handicapping and lack of studies that correlate
self-handicapping to self-efficacy. In practice, these
results can contribute to increasing the awareness
of university professors, officials and specialists in
terms of understanding the nature of the relationship
between the two variables and to guide and educate
students in the methods that help them to get rid of
the behaviors associated with self-handicapping.
This study could be the starting point for other
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studies using different population and variables in
the Arab region in particular.

Study Terms and Definitions
Self-Handicapping

is an option that prevents individuals from taking
personal responsibility for the consequences of
their behavior through obstacles so that failure
can be blamed on external causes (Cherry, 2017).
Operationally, self-handicapping was measured
through scores obtained in the self-handicapping
scale used in this study.

Self-Efficacy

Is the belief of individuals about their ability to
achieve specific levels of performance tasks in their
lives (Bandura, 1994). Operationally, self-efficacy
was measured through scores obtained in the
self-efficacy scale used in this study.

Method

The descriptive approach was used to reveal
the relationship between self-handicapping and
self-efficacy among Yarmouk University students in
the light of some variables in order to suit the nature
of this study and its objectives.

Population and Sample

The study population consisted of (25000)
undergraduate students at Yurmouk University-
Jordan enrolled in the second semester of the
academic year (2017-2018). The sample consisted of
(818) male and female students, representing about
(3%) of the study population. After excluding (25)
questionnaires, the number of valid questionnaires
has reached (793) as shown in Table (1).

Table1: Distribution of the sample of the study according to
gender and specialization variables

Variable Level/ Category = Number Percentage%
Male 286 36.1
Gender Female 507 63.9
Total 793 100.0
Scientific 347 43.8
Specialization Humanitarian 446 56.2
Total 793 100.0

Study Tools
To achieve the objectives of the study two tools
were used

First

Self-Handicapping Scale

After reviewing related scales in Arabic and English,
the Rhodewalt Scale (Rhodewalt & Tragakis, 2011) of
self-handicapping was used. This measure consisted
of (25) items with a 5-point likert type responses
ranging from strongly agree to strongly disagree
(5,4, 3,2,1). The original researcher obtained good
validity and reliability indicators of scale.

Validity
The scale was presented in its preliminary form
after prober translation procedures to (9) university

professors specializing in psychological and
educational sciences to rate the scale items. Based
on the agreement of (80%) or more of the judges, the
wording of some items were modified and (7) items
were deleted. Also, in order to test for construct
validity, the remaining items (18 items) were given to
a sample of (46) students from outside the sample
of the study. Pearson correlation coefficients were
calculated between item scores and scores of the
self-handicapping scale. Correlation ranged from
(0.20 - 0.47 ) which were considered good enough
to insure validity of the scale.

Reliability

The stability reliability procedures was used by
retesting the validity sample after two weeks.
Correlation between the two sets of the data was
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(0.78). Also, consistency reliability on the validity
data revealed a Cronbach Alpha of (0.65). These
are considered good indicators of reliability.

Second

The Self-Efficacy Scale

After prober review of previous scales, the scale
of Mohsen (2006), which consists of (70) items,
was chosen. The eight dimensions were: emotional
(11 items), social(11 items), behavioral (8 items),
self-confidence (10 items), confidence of others
(6 items), insistence the perseverance (7 items),
academic knowledge (8 items) and moral ( 9 items).
The original researcher obtained good validity and
reliability indicators of scale.

Validity

The scale was presented in its preliminary form to
(9) university professors specializing in psychological
and educational sciences to rate the scale items.
Based on the agreement of (80%) or more of the
judges, (17) items were deleted and some language
changes were made. The scale was applied to a
sample of (46) students from outside the sample.
Pearson correlation coefficients between items
scores (53 items) and both total self-efficacy scores
and dimensions scores. Correlations ranged from
(.20) to (.66) which are considered good indicators
of construct validity.

Reliability

The stability reliability procedures was used by
retesting the validity sample after two weeks.
Correlation between the two sets of the data was
(0.79) and for the dimensions (0.70-0.84). Also,
consistency reliability on the validity data revealed
a Cronbach Alpha of (0.85) for the whole scale

and (0.61-0.74) for the dimensions. These were
considered good indicators of reliability.

Study Variables

The Study Included the Following Variables

The Demographic Variables

J Gender: (Male, Female).

J Specialization: (Art, sciences).

o Achievement: (High: GPA 70% and above,
Low: GPA below 70%).

The Main Variables

o Self-efficacy and its dimensions.

J Self-handicapping.

Study Procedures

e Preparing the tools of the study in its final form
after validity and reliability procedures.

* Determining the total number of the study
population and choosing the sample procedures.

e Obtaining a letter of approval from Yarmouk
University ethical committee.

e Coordination with the office of registration and
the faculties of the university to agree on the
dates of data collection.

e Students were informed with objectives of
the study and informed that data will be used
confidentially for scientific purpose only.

* The researchers answered questions by the
students.

e Researchers collected the data and prober data
analysis was performed.

Results

To answer the first question, " What is the level of self-
handicapping among Yarmouk University students?,
means and standard deviations of scores on the
self-handicapping scale were shown in table (2).

Table 2 : Means and standard deviations of self-handicapping scores

Means S.D. Items

4.38 0.87 It would be better if | worked harder.

412 0.93 My performance is better when | control my feelings.

4.01 1.04 You may someday get everything.

3.98 1.00 | try to do my best regardless of the result.

3.93 1.08 When | try to read my mind it is easily distracted by the inconvenience.

3.82 1.02 When my performance is bad in something, | am happy to remember that my
performance is good in other things.

3.78 1.18 More than eating and drinking multiple times.
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3.77 1.05 | prepare a lot when | have an exam or some kind of performance.

3.69 1.14 | want to respect because of the result of my efforts and not my abilities and my potential.

3.57 1.09 Make sure you are fully prepared for the course before registering.

3.46 1.23 | tend to delay the work of things until the last minute.

3.27 1.16 I tend to find an excuse for myself when my performance does not meet the
expectations of others.

3.20 1.19 My first reaction is to blame the circumstances when | do something wrong.

3.10 1.33 | suffer from depression so that easy tasks become difficult.

3.04 1.19 | try not to participate intensively in competitive activities so as not to be damaged if
I lose or if | don't perform well.

3.00 1.31 | think | have bad luck in sports, paper games and other talent.

3.00 1.32 | Sleep early the night before the exam.

2.63 1.27 | Enjoy simple illness for a short time because it relieves stress.

3.54 0.43 Handicapping of the self as a whole

Table (2) shows that the general level of
self-handicapping among Yarmouk University
students is around average with a mean of
(3.54: 70.8%)). ltems means ranged from high
(4.38: 87.6%) to low (2.63: 52.6%).

To answer the second question:" Are there
statistically significant differences in the self-
handicapping scores due to gender, specialization
and achievement?", means and standard deviations

of self-handicapping based on gender, specialization
and achievement are shown in table (3).

Table (3) showed that there are apparent differences
between the means of self-handicapping according
to the variables gender, specialization and cumulative
average. To determine the statistical significance of
these differences, a 3-way Anova was conducted as
shown in table (4).

Table 3: Means and standard deviations of self-handicapping based on
gender, specialization and achievement (GPA)

GPA
Total High Low
Gender Specialization
S.D. Means S.D. means S.D. Means

Male Scientific 0.52 3.49 0.51 3.52 0.53 3.40

Humanitarian 0.45 3.53 0.46 3.54 0.41 3.52

Total 0.49 3.51 0.49 3.53 049 3.45
Female scientific 0.38 3.57 0.39 3.56 0.31 3.59

Humanitarian 0.40 3.56 0.39 3.56 0.43 3.53

Total 0.39 3.56 0.39 3.56 0.37 3.56
Total scientific 0.45 3.53 0.44 3.55 0.48 3.47

Humanitarian 0.41 3.55 0.41 3.55 0.42 3.53

Total 0.43 3.54 042 3.55 045 3.49

Table (4) showed that there are no statistically
significant deference's at the level of statistical
significance (a=0.05) on self-handicapping scores

due to the variables (gender, specialization, and
achievement) or the interaction between the
independent variables.
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To answer the third question: " is there a statistically
significant correlations between self-handicapping
and self-efficacy”, Pearson correlation coefficients
were calculated among the sample of the study
between self-handicapping and self-efficacy and its
dimension as shown in table(5).

99

Table (5) showed that there were statistically
significant negative correlations between
self-esteem and its dimensions (except behavioral
self-efficacy) with self-handicapping ranging from

(- .274) to (-.082).

Table 4: Analysis of 3-way a nova on self-handicapping scores based on
gender, specialization and cumulative average

Variable Total Degree of Average Value Statistical
squares freedom squares p significance
Gender 0.37 1 0.37 2.021 0.156
Specialization 0.029 1 0.029 0.161 0.689
Cumulative average 0.102 1 0.102 0.558  0.455
Gender x specialization 0.237 1 0.237 1.296 0.255
Gender x cumulative age 0.089 1 0.089 0.485  0.486
Specialization x cumulative average 0.018 1 0.018 0.099 0.753
Gender x specialization x cumulative 0.144 1 0.144 0.787 0.375
The error 143.69 785 0.183
Total 144.798 792

Table 5: Pearson correlation coefficients among the sample of the study
sample (Yarmouk University students) on the scale of self-handicapping
as a whole and the measure of self-efficacy and its dimensions

Dimensions the self-efficacy scale R
Emotional Coefficient of correlation -.274**
Statistical significance 0.000
Social development Coefficient of correlation -.186™*
Statistical significance 0.000
Behavior Coefficient of correlation -0.051
Statistical significance 0.149
Self-confidence Coefficient of correlation -.230**
Statistical significance 0.000
Trust of others Coefficient of correlation -.135**
Statistical significance 0.000
Persistence and perseverance Coefficient of correlation -273*
Statistical significance 0.000
Cognitive academy Coefficient of correlation -.082*
Statistical significance 0.022
The moral Coefficient of correlation -.135**
Statistical significance 0.000
Self-efficacy as a whole Coefficient of correlation -.236**
Statistical significance 0.000




ATOUM et al., Current Research Journal of Social Sciences, Vol. 02(2) 93-102 (2019) 100

Discussion

The results of the study showed that there was an
average level of self-handicapping among Yarmouk
University students, this can be explained by the fact
that students may sometimes learn that threatening
situations may affect their self-esteem as a result of
fear of failure which could reflect on their abilities
to perform specific tasks (Schwinger, et al., 2014).
The average level of self-handicapping may also be
due to students’ desire to protect themselves and
their public reputation in front of others(Sarwat &
Frasat, 2014; Firoozi, et al., 2016), or may be due
to reasons that may be attributed to the university's
teaching strategies, curriculum and learning method
which may be inappropriate for university students
(Ganim, 2017).

Many other factors may explain the average level
of self-handicapping such as lack of confidence,
feelings of inferiority, desire to obtain high grades and
lack of social-academic support (Kalyon, Dadandi &
Yazici, 2016 : Ganim, 2017).

Results also indicated that there are no statistically
significant differences among self-handicapping
levels due to gender, specialization and achievement.
These findings may explain that the trait of
self-handicapping is not related to such factors
and other factors may play a role in explaining the
variation in self-handicapping such as emotional,
social and cognitive factors (Blad, 2017; Rhodewalt
& Tragakis, 2001). Gender differences in previous
studies vary in terms of finding differences or lack
of differences (Hutuleac, 2014; Kalyon, Dadandi &
Yazici, 2016; Prpa, 2017 ; Barzegar & Khezri, 2012;
Kazem, Javady & Masoud, 2013; Sarwaat & Frasat,
2014; Schwinger, et al., 2014). The gender effect
of self-handicapping needs further investigations
across culture to determine social and cultural
factors mediating these gender differences.

The results of this study also showed that there were
statistically significant negative correlations between
self-esteem and its dimensions (except behavioral
self-efficacy) with self-handicapping. This can be
explained by the fact that one of the reasons people

tend to resort to self-handicapping behaviors is the
low self-efficacy, which leads students to mistrust
their abilities and competence and to avoid the tasks
trusted to them (Bandura, 1994), which threatens
their reputations and impede there self-handicapping
in order to protect themselves, divert attention from
their competence and protect themselves from
failure.

The negative correlations between the scores
of self-handicapping and self-efficacy can also
be explained by the fact that students may have
some sense of inferiority ( Rhodewalt & Tragakis,
2011), negative feelings and misunderstanding for
themselves (Yadak, 2017), who may feel anxious,
tense and desperate when faced with difficult task
(Kalyon, Dadandi & Yazici, 2016). The negative
correlations can also be explained by the persistence
and perseverance of the individuals in the study
sample who may have a lack of motivational
processes that regulate their motivation. Bandura
(1994) points out that motivational processes in
self-efficacy determine the motivation, the goal, the
amount of effort and consistency to face failure and
reach success.

The negative correlations between self-handicapping
and self-efficacy are consistent with many previous
studies (Kazem, Javady & Masoud, 2013; Firoozi,
Zadebagheri, Kazemi et al., 2017).

In the light of the findings of the study, the
researchers recommend

* Toraise awareness among educators about the
danger of using self-handicapping and its role in
reducing the chances of success of the student.

e Reducing students fear of failure by
verbal persuasion and social support and
directing them to realistic goals because
the reasons that lead students to resort to
self-handicapping are fear of failure, lack of
verbal persuasion and social support.

e Conduct further studies to test the effect
of personality traits, social, cognitive and
emotional factors on self-handicapping.
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